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schools. T his volume, the second in a series of three, presents 
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The study focused on language arts in grades 4 through 6 and 
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nomination process, telephone screening interviews, and two site 
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Preface 



Children who come from cultural and linguistic minority backgrounds often founder in American 
schools. Many do not gain a solid grounding, either in English reading and writing or mathematics 
and science, by the time they enter high school. Consequently, as young adults they are inadequately 
prepared for higher education or for all but the most menial employment. 

Solving the challenge of educating language minority students to the high standards we expect of 
all children requires a willingness to reform the usual practices at many of today's public schools. And 
new practices, in turn, require a new perspective— one thal takes into account linguistic, cognitive, 
and social/psychological influences on achievement. 

To facilitate the process of rethinking and restructuring, the Office of Educational Research and 
Improvement (OERI) of the U.S. Department of Education issued an RFP to identify and study 
exemplary approaches to the education of language minority students. This report describes eight 
exemplary schools serving students with limited English proficiency (LEP). The same case studies 
are the baas cf a complementary volume, School Reform and Student Diversity. Findings and 
Conclusions , which analyzes results across these exemplary sites. Both reports, as well as a technical 
appendi c describing the research design and methodology of the study, are available through OERI. 
The study also commissioned research papers which have been edited and published as a book, 

Language and Learning: F heating Linguistically Diverse Students (Beverly McLeod, editor, 
SUNYPr*. j, 1994 ). 

OERI has funded eleven other companion studies that examine different aspects of education 
reform. The entire set of reports will thus provide a comprehensive description and analysis of reform 
from the empirical perspective of outstanding practices in the field. 



Acknowledgments 



The generous hospitality, cooperation, and patience of the teachers, principals, staff, students, 
and parents at each of our case study schools made this research possible; we thank those who 
welcomed us into their school communities and opened their doors to our team of researchers. 

We have been inspired by their creative approaches to confronting and overcoming the many 
challenges they face as they work steadily toward this goal. Their optimistic outlook and 

perseverance will serv* as an inspiration to all school professionals as they face very similar 
challenges. 

We came away from each visit deeply impressed by the unfailing commitment that teachers, 
principals, and staff have made to improving the education and overall well-being of their students 
and their families. The principals who welcomed us at each school and supported our efforts 
deserve special mention: Richard Camacho, Linda Vista Elementary School, San Diego, 

California; Roy Ford, Hollibrook Elementary School, Houston, Texas; Eva Helwing, Inter- 
Amencan School, Chicago, Illinois; Richard Murphy, Horace Mann Middle School, San 
Francisco, California; Gloria Polanco-McNealy, Del Norte Heights Elementary School, El Paso, 
Texas; Leonard Solo, Graham and Parks Alternative Public School, Cambridge, Massachusetts; 
Carmen Steams, Harold Wiggs Middle School, El Paso, Texas; and Charles Vidal, Evelyn 
Hanshaw Middle School, Modesto, California. Outstanding teachers at each of the schools 
opened their doors to us. In large part this volume represents their experiences; we salute them 
for their skill and dedication. We would also like to thank the district staff who graciously spent 
time working with us and provided valuable insight during our site visits. 

Several people who assisted us in the conceptualization, design, implementation, and 
dissemination of this study merit our gratitude and recognition. First, we would like to tha k our 
contract monitor Carol Chelemer, at the U.S. Department of Education, Office of Educational 
Research and Improvement, for her constant support, patience, and interest in our work. We 
would also like to thank Rene Gonzalez, our former contract monitor at OERI 

We would also like to express our appreciation to the Study Advisors— Courtney Cazden, 
Harvard University; Eugene Cota-Robles, University of California, Berkeley (Emeritus); Ronald 
Gallimore, University of California, Los Angeles; Kenji Hakuta, Stanford University; Henry 
Levin, Stanford University; Walter Secada, University of Wisconsin, Madison; Catherine Snow, 
Harvard University; and Merrill Swain, The Ontario Institute for Studies in Education. These 
talented scholars assisted us with the conceptualization of the study, reviewed key products, and 
helped with the selection of sites. 



O 



8 



Other invaluable members of the study team were Stephanie Dalton and Roland Tharp of the 
National Center for Research on Cultural Diversity and Second Language Learning at the 
University of California at Santa Cruz, and Faith Conant of Princeton, New Jersey, who 
conducted classroom observation in Haitian Creole classes at one of the study sites. We would 
also like to express our gratitude to Sabrina Maras for capturing our descriptions of classroom 
settings with her sketches and to Glenn Fieldman for her careful editing of this manuscript. 

Finally, the study team would like to recognize the hundreds of people who nominated 
schools during the initial phase of the study’s site selection process. We would like to 
acknowledge the following individuals for contributing to our initial pool of nominated sites: 



Estella Acosta 
Bilingual Teacher Training 
Programs 

Office of the Orange County 
Superintendent of Schools 
Costa Mesa, CA 

Alice Addison 
School Improvement 
California Department of 
Education 
Sacramento, CA 

Nilda M. Aguirre 
Multicultural Education 
Department 

School Board of Broward 
County 

Ft. Lauderdale, FL 
Tim Allen 

San Diego City Unified 
School District 
San Diego, CA 

Shirley Altick 
Washoe County Schools 
Reno, NV 

Diana G. Anderson 
Multifunctional Resource 
Center 

San Diego, CA 



Richard C. Anderson 
Reading Research and 
Education Center 
University of Illinois 
Champaign, IL 

Arthur N. Applfcbee 
National Research Center on 
Literature Teaching and 
Learning 

State University of New York 
Albany, NY 

Maria Arias 

Socorro Independent School 
District 
El Paso, TX 

Elena Arriola 

Bilingual Teacher Training 
Programs 

Office of the Los Angeles 
County Superintendent of 
Schools 
Downey, CA 

Kathryn H. Au 
American Association of 
Higher Education 
Washington , DC 

Leonard Baca 
Bueno Center for 
Multicultural Education 
School of Education 
University of Colorado 
Boulder, CO 



Eva Baker 

National Research Center on 
Assessment, Evaluation, 
and Testing 
University of California 
Los Angeles, CA 

John Bargnesi 
Black Rock Academy 
Buffalo, NY 

Sylvia Barrios 
North Dorcester Middle 
School 

Hurlock, MD 

Lilia Bartolome 
Harvard Graduate School of 
Education 
Cambridge, MA 

Clara Basch 
Illinois State Board of 
Education 
Springfield, IL 

Carol Beaumont 
University of California 
Berkeley, CA 

Sue Beauregard 
Galcf Institute 
Los Angeles, CA 




iv 



f 



Charles D. Beck Jr. 

The Education Diffusion 
Group 
Denver, CO 

Adelyn Becker 
Multifunctional Resource 
Center 

Providence, RI 

John Berriozaobal 
University of Texas 
San Antonio, TX 

Sandra Berry 
Department of Education 
Juneau, AL 

Jomills H. Braddock U 
Center for Research on 
Effective Schooling for 
Disadvantaged Students 
Johns Hopkins University 
Baltimore, MD 

Vangie Bradshaw 
Culver City Unified School 
District 

Culver City, CA 
Judy Bramlett 

Education Service Region VI 
Dallas, TX 

Marcia Brechtel 
Guided Language 
Acquisition 

Fountain Valley School 
District 

Fountain Valley, CA 

Mary E. Brenner 
Graduate School of 
Education 

University of California 
Santa Barbara, CA 

Sylvia Brooks-Brown 
Baltimore County Public 
Schools 
Baltimore, MD 



Jere Brophy 

Center for the Learning and 
Teaching of Elementary 
Subjects 

Michigan State University 
East Lansing, MI 

Cynthia Brown 
Council of Chief State 
School Officers 
Washington, DC 

Sandy Brown 
Charlotte/Mecklenburg 
Schools 
Charlotte, NC 

Liz Brown 

Yukon-Koyukuk School 
District 
Nenana, a K 

Ron Bryant 

Orange County Schools 
Orlando, FL 

Barbara Cabrillo 
Hacienda-La Puente Unified 
School District 
City of Industry, CA 

Peter Cappelli 
National Center on the 
Educational Quality of the 
Workforce 

University of Pennsylvania 
Philadelphia, PA 

Sue Carpenter 
Florida Department of 
Education 
Tallahassee, FL 

Carol Carr-Colglazier 
Marin Teachers’ Learning 
Cooperative 

Office of the Marin County 
Superintendent of Schools 
San Rafael, CA 

Argelia Carreon 
El 'aso Independent School 
L strict 
Ei Paso, TX 




. n 

VI o 



Lupe Castillo 

New Mexico Department of 
Education 
Santa Fe, NM 

Mary Cazabon 
Cambridge Public Schools 
Cambridge, MA 

Courtney Cazden 
Harvard Graduate School of 
Education 
Cambridge, MA 

Susan Chavez 
Multifunctional Resource 
Center 

San Diego, CA 

Donna Christian 
Center for Applied 
Linguistics 
Washington, DC 

Lorraine Clayton 
Florida Department of 
Education 
Tallahassee, FL 

Grace Coates 
Project EQUALS 
Lawrence Hall of Science 
Berkeley, CA 

Trudy Collier 
Maryland Department of 
Education 
Baltimore, MD 

Deanna Cortez 
Bilingual Education and 
Indian Programs 
Utah Office of Education 
Salt Lake City, UT 

Eugene Cota-Robles 
University of California 
Berkeley, CA 

Gilberto Jose Cueva 
School of Education 
University of Miami 
Coral Gables, FL 



BEST COPY AVAILABLE 



Theresa Dale 
Baltimore City Public 
Schools 
Baltimore, MD 

Mary Lynda Daley 
University of Massachusetts 
Boston, MA 

Arlene Dannenberg 
Salem Public Schools 
Salem, MA 

Phil Daro 

Office of the President 
University of California 
Berkeley, CA 

Lucia David 

Institute for Learning and 
Teaching 

University of Massachusetts 
Boston , MA 

Don Davies 
Center on Families, 
Communities, Schools, and 
Children's Learning 
Boston University 
Boston, MA 

Denise De La Rosa Salazar 
National Council of La Raza 
Los Angeles, CA 

Michael de la Torre 
Bilingual Education 
Nevada Department of 
Education 
Carson City, NV 

David R. Delgado 
Bilingual Teacher Training 
Programs 

Office of the Monterey 
County Superintendent of 
Schools 
Salinas, CA 

Myma Delgado 
Department of Education 
Harrisburg, PA 



David Dolson 
Bilingual Education Office 
California Department of 
Education 
Sacramento, CA 

John Dominguez 
Migrant/Bilingual 
Education 

Van Buren Intermediate School 
District 
Lawrence, MI 

Dora S. Dominguez 
Migrant Education Program 
Michigan Department of 
Education 
Lansing, MI 

Jan Drum 
Stanley Foundation 
Muscatine, LA 

Barbara Duffy 
Association of California 
School Administrators 
Burlingame, CA 

Thaddeus Dumas 
Middle Grades Office 
California Department of 
Education 
Sacramento, CA 

Costanza Eggers-Pierda 
Institute for Learning & 
Teaching 

University of Massachusettes 
Boston, MA 

Andrea England 
Instruction Division 
Texas Education Agency 
Austin, TX 

Ruben Espinosa 
Multifunctional Resource 
Center 

San Diego, CA 

Pola Espinoza 

Aliarza Elementary School 

Watsonville, CA 




vii 



0 



Mary Ester Bernal 
San Antonio Independent 
School District 
San Antonio, TX 

Joanne Foster 

El Paso Independent School 
District 
El Paso, TX 

Sarah W. Freedman 
National Center for the Study 
of Writing and Literacy 
University of California 
Berkeley, CA 

Susan Fuhrman 
Center for Policy Research in 
Education 
Rutgers University 
New Brunswick, NJ 

J. Michael Gaddis 
Office of Federal Relations 
and Instructional Services 
Colorado Department of 
Education 
Denver, CO 

Annette Gaddis 

Fort Lupton School District 

Fort Lupton, CO 

Alejandro Gallard 
Science Education 
Florida State University 
Tallahassee, FL 

Ronald Gallimore 
Department of Psychiatry & 
Behavioral Sciences 
University of California 
Los Angeles, CA 

Patricia Gandara 
Division of Education 
University of California 
Davis, CA 

Yvonne Garcia 
Multifunctional Resource 
Center 

San Diego, CA 



NUda Garcia 
Austin Public Schools 
Austin, TX 

David Garza 
Texas Higher Education 
Coordinating Council 
Austin, TX 

Robert Glaser 

National Research Center on 
Student Learning 
University of Pittsburgh 
Pittsburgh, PA 

Jose M. Gonzalez 
Department of Educational 
Administration 
Teachers College 
Columbia University 
New York, NY 

Tony Gonzalez 
Bilingual Teacher Training 
Programs 

Office of the San Mateo 
County Superintendent of 
Schools 

Redwood City, CA 

Antonio Gonzalez 
Bilingual Education 
Granite School District 
Salt Lake City, UT 

James Gray 

California Writing Project 
University of California 
Berkeley, CA 

Steve Grubis 
College of Rural Alaska 
Fairbanks, AK 

Elisa Guitierrez 
Bilingual Education 
Texas Education Agency 
Austin, TX 

Clemens I. Hallman 
University of Florida 
Gainseville, FL 



Else Hamayan 
Illinois Resource Center 
Des Plaines, IL 

Jan Hawkins 
Center for Technology in 
Education 

Bank Street College of 
Education 
New York, NY 

Kali Haycock 
American Association of 
Higher Education 
Washington, DC 

Gilman Hebert 
Bureau of Equity in 
Language Services 
Quincy, MA 

Stella Helvie 

Second Language Programs 
Clark County Schools 
Las Vegas, NV 

Frances Hensley 
Georgia Facilitator Center 
Athens, GA 

Maria A. Hernandez 
Bureau of Bilingual 
Education 

New Jersey Department of 
Education 
Trenton, NJ 

Geraldine Herrera 
Office of Bilingual/ESL 
Education 

Los Angeles Unified School 
District 

Los Angeles, CA 

Elaina Herschowitz 
School Leadership Center 
San Diego County Office of 
Education 
San Diego, CA 

Ray Holman 
Berrien Springs Public 
Schools 

Berrien Springs, MI 



Juan Hurtado 
Multifunctional Resource 
Center 

San Diego, CA 
Elsie Ireland 

La Feria Independent School 
District 
La Feria, TX 

Julia Jackson 
Educational Service Center 
Region II 
New York, NY 

Kamil Jbeily 
Curriculum & Textbooks 
Texas Education Agency 
Austin, TX 

Frederick L. Jenks 
Florida State University 
Tallahassee, FL 

Judy Kass 

American Association for the 
Advancement of Science 
Washington, DC 

Mary Kennedy 
National Center for Research 
on Teacher Learning 
Michigan State University 
East Lansing, MI 

Anne Kiefer 

Chicago Project for Learning 
and Teaching 
National College of 
Education 
Evanston, IL 

Barbara Knapp 
Minnesota State Facilitator 
Office 

The Exchange at CAREI 
Minneapolis, MN 

Nancy Kreinberg 
Project EQUALS 
Lawrence Hall of Science 
Berkeley, CA 




viii 



10 



RutaKrusa 

Hcoldsburg Union School 
District 

Healdsburg, CA 

Judith Kysh 
CRESS Center 
University of California 
Davis, CA 

Heman La Fontaine 
School of Education 
Southern Connecticut State 
University 
New Haven, CT 

Beverly Lancaster 
Winston Saletn/Forsyth 
County Schools 
Winston Salem, NC 

Diane t -a«m^n 
Minnesota State Facilitator 
Office 

The Exchange at CAREI 
Minneapolis, MN 

Elva Laurel 
University of Texas 
Brownsville, TX 

Wei-lin Ui 

Multifunctional Resource 
Center 

San Diego, Ca 

Henry Levin 
Stanford University 
Palo Alto, CA 

Robert L. Linn 
National Center for Research 
on Assessment, Evaluation, 
and Testing 

University of California 
i os Angeles, CA 

Ann Lippencott 
University of California 
Santa Barbara, CA 



Alicia Lomas 

Bilingual Teacher Training 
Programs 

Office of the Tulare County 
Superintendent of Schools 
Visalia, CA 

Nancy Love 
The Network 
Andover, MA 

Ramon Magalianes 
Fort Worth Independent 
School District 
Fort Worth, TX 

Maria Helena Malagon 
Division of ESOLyBilingual 
Programs 

Montgomery County Public 
Schools 
Rockville, MD 

Tina Marinez 
Bilingual Teacher Training 
Programs 

Office of the Riverside County 
Superintendent of Schools 
Riverside, CA 

Lila Martin 

Bilingual Teacher Training 
Progran ; 

Office of the Imperial County 
Superintendent of Schools 
El Centro, CA 

Pedro Maymi 
Yonkers Public Schools 
Yonkers, NY 

Niki McCuny 

Alaska Writing Program Yukon 
Koyukuk School District 
Nenana, AK 

Milbrey McLaughlin 
Center for Research on the 
Context of Secondary 
School Teaching 
Stanford University 
Palo Alto, CA 




1 « 
-* I 



Maria Medina Seidner 
Bilingual Department 
Illinois Board of Education 
Chicago, IL 

Hugh Mehan 
University of California 
San Diego, CA 

Shirley Menendez 
Statewide Facilitator Project 
Metropolis, IL 

Naomi Millendcr 
Chicago Teacher’s Center 
Chicago, IL 

Edgar Miranda 
Rochester City School 
District 
Rochester, NY 

Peter Mitchell 
International Reading 
Association 
Newark, DE 

Marci Mitchell 
Progress Independent School 
District 
Progress, TX 

Jesse Montano 
Bilingual Education Unit 
Minnesota Department of 
Education 
St. Paul, MN 

Guadalupe Montez 
South San Antonio 
Independent School 
District 

San Antonio, TX 

Albert Moreno 
Bilingual Teacher Training 
Programs 

San Jose Unified School 
District 
San Jose, CA 



IX 



Rocio F. Moss 
Multifunctional Resource 
Center 

San Diego, CA 

Mari sol Naso 
Bilingual Education 
San Bernardino City Unified 
School District 
San Bernardino, CA 

Mattye Nelson 
Office of Outreach Services 
American Association of 
School Librarians 
Chicago, IL 

Freya Neumann 
Equity and Multicultural 
Education Section 
Madison, WI 

Fred M. Newmann 
Center on Organization and 
Restructuring of Schools 
University of Wisconsin 
Madison, W 1 

Sonya Nieto 
School of Education 
University of Massachusetts 
Amherst, MA 

Mary Nordhouse 
New Mexico Bureau of 
Education, Planning & 
Development 
Santa Fe, NM 

James O’Connor 
Boston Public Schools 
Boston, MA 

Albert Ochoa 
Teache r Education 
San Diego State University 
San Diego, CA 

Laurie Olsen 
California Tomorrow 
San Francisco, CA 



Freddy Oseguerra 
Bilingual Education 
Salt Lake City School 
Dii net 

Salt Lake City, UT 

Julio Palecios 
Curriculum Department 
Edcouch>Elsa Independent 
School District 
Edcouch, TX 

Philip Pasmanick 
Berkeley Teachers’ Center 
Br.keley, CA 

Verma Pastor 
Arizona Department of 
Education 
Phoenix, AZ 

Alice S. Paul 
College of Education 
University of Arizona 
Tucson, AZ 

Ron Pearlman 
Illinois Resource Center 
Des Plaines, IL 

Sylvia Pena 

Department of Curriculum 
and Instruction 
University of Houston 
Houston, TX 

Carmen Perez-Hogan 
Division of Bilingual 
Education 

New York Department of 
Education 
Albany NY 

Alia Pctrossian 
Glendale Unified School 
District 
Glendale, CA 

C William Phillips 
Division of Inservice 
Education 

Ohio Department of 
Education 
Columbus, OH 



Barbara Piekarski 
Catawba County Schools 
Newton, NC 

Anabel Pinero 
Davis School District 
Farmington, UT 

Delia Pompa 
National Coalition of 
Advocates for Students 
Boston, MA 

Charlotte Powers 
Professional Development 
Seminars 
San Jose, CA 

David Ramirez 
California State University 
Long Beach, CA 

Amulfo Ramirez 
Department of Foreign 
Languages & Literature 
Louisiana State University 
Baton Rouge, LA 

Carmen L. Ramos 
Hispanic Policy Development 
Project 

New York, NY 

Akram Rana 
Curriculum Department 
Weslaco Independent 
School District 
Weslaco, TX 

James L. RatdiT 
National Center on 
Postsecondary Teaching, 
Learning, and Assessment 
Pennsylvania State 
University 
University Park, PA 

Porter Reed 
Illinois State Board of 
Education 
Springfield, IL 



Joseph Renzulli 
National Research Center on 
the Gifted A Talented 
University of Connecticut 
Storrs, CT 

Lauren Resnick 
National Research Center on 
Student Learning 
University of Pittsburgh 
Pittsburgh, PA 

Mary Alice Reyes 
Curriculum Department 
Edcouch-Elsa Independent 
School District 
Edcouch, TX 

Nancy Rhodes 
Center for Applied 
Linguistics 
Washington, DC 

Charlene Rivera 
The Evaluation Assistance 
Center 

George Washington 
University 
Arlington, VA 

LaraineM. Roberts 
Program Development 
Center 

California School 
Leadership Academy 
Hayward, CA 

Janine Roberts 

Los Angeles Teacher Center 

Encino, CA 

Robert E. Robison 
Columbus City Schools 
Columbus, OH 

Cliff Rodrigues 
Bilingual Teacher Training 
Programs 

Office of the Ventura County 
Superintendent of Schools 
Ventura, CA 



Michelle Rohr 
National Council of 
Supervisors of Mathematics 
Houston, TX 

Thomas Romberg 
National Center for Research 
in Mathematical Sciences 
Education 

University of Wisconsin 
Madison, WI 

Sharon Rorhke 
Modesto City Schools 
Modesto, CA 

Ira Rosenholtz 
Illinois Council of Teachers 
of Mathematics 
Eastern Illinois Univesity 
Charleston, IL 

Robert E. Rossier 
Intercultural Development 
Research Association 
San Antonio, TX 

A1 Rubio 

Greensboro City Schools 
Greensboro, NC 

Miguel Ruiz 

Michigan Department of 
Education 
Lansing, MI 

Rosalia Salinas 
Bilingual Teacher Training 
Programs 

Office of the San Diego 
County Superintendent of 
Schools 
San Diego, CA 

Cecelia Santa Ana 
Michigan Department of 
Education 
Lansing, MI 

Maria Santory 
New York City Public 
Schools 
Brooklyn, NY 




xi 



1 O 
■» > > 



Maria Schaub 
Montgomery County Public 
Schools 
Rockville, MD 

Walter Secada 
Curriculum & Instruction 
University of Wisconsin 
Madison, WI 

Deborah Sercombe 
Edison Middle School 
Boston Public Schools 
Brighton, MA 

Rodolfo Serna 

Department of Language and 
Cultural Education 
Chicago Board of Education 
Chicago, IL 

Christine Sleeter 
University of Wisconsin, 
Parkside 
Kenosha, WI 

Roberta Smith 
New Mexico Bureau of 
Education, Planning & 
Development 
Santa Fe, NM 

Catherine Snow 
Harvard Graduate School of 
Education 
Cambridge, MA 

Michelle Soria-Dunn 
Department of Public 
Instruction 
Des Moines, IA 

Rochelle Spiegel-Co'eman 
Los Angeles County Office 
of Education 
Los Angeles, CA 

Susa, i Spoeneman 
The Teacher’s Center 
Huntington Breach, CA 



Elizabeth Stage 
California Science Project 
University of California 
Berkeley, CA 

Holly Stein 
Prince Georges County 
Schools 

Bladensburg Instructional 
Service Center 
Bladensburg, MD 

Loretta Strong 
Bilingual Teacher Training 
Programs 

Healdsburg Union School 
District 

Healdsburg, CA 

Daniel Stuff] ebeam 
National Center for Research 
on Educational Accountability 
and Teacher Evaluation 
Western Michigan University 
Kalamazoo, MI 

Merrill Swain 
The Ontario Institute for 
Studies in Education 
~oronto, Canada 

Winnie Tang 
San Francisco Federal 
Teacher Center 
San Francisco, CA 

Roland Tharp 
University of California 
Santa Cruz, CA 

Deborah Tippins 
Science Education 
Department 
University of Georgia 
Athens, GA 

Maria Torres 
Southwest Regional 
Educational Laboratory 
Los Alamitos, CA 



Jerry Toussaint 
North Carolina State 
Department of Education 
Raleigh, NC 

G. Richard Tucker 
Carnegie Mellon University 
Pittsburgh, PA 

Martha Valdez 
Ysleta Independent School 
District 
El Paso, TX 

Johanna Vetcher 
South Bay Union School 
District 

Imperial Beach, CA 

Joseph Voccolo 
Buffalo City Schools 
Buffalo, NY 

Daniel Wagner 
National Center on Adult 
Literacy 

University of Pennsylvania 
Philadelphia, PA 

Susan Walker 
Teacher Outreach 
Foxfire Fund 
Rabum Gap, GA 

Catherine Walsh 
Multifunctional Resource 
Center 
Boston, MA 

Margaret C. Wang 
National Research Center on 
Education in the Inner Cities 
Temple University 
Philadelphia, PA 

Beth Warren 
TERC 

Cambridge, MA 



Lucille J. Watahomigie 
Tradition & Technology 
Project 

Peach Springs School 
District 

Peach Springs, A Z 

Leon L. Webb 
Educational Diffusion 
Systems, Inc. 

Mesa, A Z 

Arthur L. White 
National Center for Science 
Teaching and Learning 
Ohio State University 
Columbus, OH 

Lola Williams 
Harlingen Independent 
School District 
Harlingen, TX 

Martha L. Williams 
Dayton Public Schools 
Dayton, OH 

Karen Yeager 
Kalamazoo Public Schools 
Kalamazoo, MI 

Peter Zachariou 
Pacific View Staff 
Development Center 
Pacifica, CA 



O 



“ 14 



Table of Contents 



Preface i 

Acknowledgments iii 

Case Studies 1.1 

Chapter 1 . Introduction 1.1 

Chapter 2. Dei Norte Heights Elementary School, Ysleta Independent School 

District, El Paso, Texas (K-6) 2.1 

Chapter 3. Hollibrook Elementary School, Spring Branch Independent 

School District, Houston, Texas (pre-K-5) 3.1 

Chapter 4. Linda Vista Elementary School, San Diego Unified School 

District, California (pre-K-6) 4.1 

Chapter 5. Inter- American School, Chicago Public Schools, 

Illinois (pre-K-*) 5.1 

Chapter 6. Graham and Parks Alternative Public School, Cambridge School District, 

Massachusetts (K-8) 6.1 

Chapter 7. Hanshaw Middle School, Modesto City Schools, 

California (7-8) 7.1 

Chapter 8. Horace Mann Academic Middle School, San Francisco 

Unified School District, California (6-8) 8.1 

Chapter 9. Harold Wiggs Middle School, El Paso Independent School 

District, Texas (6-8) 9 , l 

Chapter 10. Lessons About Exemplary Practices and Schools Serving LEP Students 10.1 

Glossary G. 1 

References r. 1 

List of Figures 

Figure 2-1 The Classroom Layout, Del Norte 2.4 

Figure 2-2 Instruction, Curriculum, and Program Map, Del Norte 2.10 



Figure 2-3 School Structure and District Support, Del Norte 2. 17 

Figure 2-4 Del Norte's Block Schedule 2. 19 

Figure 3-1 The Classroom Layout, Hollibrook 3.4 

Figure 3-2 The Classroom Layout, Hollibrook 3.8 

Figure 3-3 Instruction, Curriculum, and Program Map, Hollibrook 3.12 

Figure 3-4 School Structure and District Support, Hollibrook 3.17 

Figure 4-1 The Classroom Layout, Linda Vista 4.4 

Figure 4-2 Instruction, Curriculum, and Program Map, Linda Vista 4.8 

Figure 4-3 School Structure and District Support, Linda Vista 4.12 

Figure 4-4 Linda Vista's Daily Schedule 4.16 

Figure 5-1 The Classroom Layout, Inter- American 5.4 

Figure 5-2 Instruction, Curriculum, and Program Map, Inter- American 5. 10 

Figure 5-3 School Structure and District Support, Inter- American 5.14 

Figure 6-1 The Classroom Layout, Graham and Parks 6.4 

Figure 6-2 Instruction, Curriculum, and Program Map, Graham Parks 6. 10 

Figure 6-3 School Structure and District Support, Graham Parks 6. 14 

Figure 7-1 The Classroom Layout, Hanshaw 7.4 

Figure 7-2 The Classroom Layout, Hanshaw 7.6 

Figure 7-3 The Classroom Layout, Hanshaw 7.10 

Figure 7-4 School Structure and District Support, Hanshaw 7. 14 

Figure 7-5 Instruction, Curriculum, and Program Map, Hanshaw 7. 18 

Figure 8-1 The Auditorium Layout, Horace Mann 8.4 

Figure 8-2 Instruction, Curriculum, and Program Map, Horace Mrnn 8.8 

Figure 8-3 San Francisco Project 2061 Assessment System, Horace Mann 8.10 

Figure 8-4 School Structure and District Support, Horace Mann 8. 14 

Figure 8-5 One Horace Mann Family’s Daily Schedule 8 16 

Figure 9- 1 The Classroom Layout, Wiggs 9.4 

Figure 9-2 School Structure and District Support, Wiggs 9. 10 

Figure 9-3 Instruction, Curriculum, and Program Map, Wiggs 9. 14 




xv 



1 o 



Case Studies 



Chapter 1 



Introduction 



In the next century American schools will face an unprecedented challenge: to educate the 
world’s most linguistically diverse student body, and to do so in a way that prepares students to 
participate fully in thw nighly skilled, prosperous economy and vital democracy that most 
Americans envision. In an increasingly competitive and globalized economy, all citizens will need 
more than rudimentary literacy and numeracy; they must be able to gain knowledge through the 
printed word, communicate in clear and thoughtful prose, and solve problems by applying 
scientific principles. 

Fifty years ago the United States was a country of factories and farms — for eighty percent of 
Americans, work was manual work, either in agriculture or at a shipyard, steel mill, or assembly 
plant. These and other heavy industries benefited from and also sustained immigrants and 
minorities who joined the workforce; high-level English, scientific, and communication proficiency 
were not necessary for a person to be employed and make an economic contribution. Thus the 
acquisition of language and more sophisticated academic skills could be more leisurely processes. 
Now, however, two-thirds of Americans work in offices; even in today’s factories, the use of 
computers has transformed manual into mental work. As doors into the workplace and full 
participation in American life are closing for those without the requisite language and problem- 
solving skills, the 9.9 million school children who come from language-minority families (1990 
U S. census) —more than one in fivo-are at risk of being left behind, with adverse consequences 
for the whole nation’s prosperity and quality of life. Preparing these children— many of whom do 
not speak English as a first language — for the highly skilled economy of the next century is a 
special challenge that educators are now learning to meet. 

Creating new classroom environments that will facilitate the acquisition of high-level 
language and reasoning skills by every student is a multi-dimensional project involving new 
pedagogical method.-, curricula, and governance structures. It requires, on the one hand, a re- 
examination of what it means to be educated (with an emphasis on reasoning, problem solving, 
and communication facility), and on the other, careful attention to how a highly heterogeneous 
student population actually learns, and constructing learning methods which build reasoning, 
problem solving, and language ability into the very context of students’ lives. 

This volume describes weight schools which have created exemplary learning environments 
for language-minority studems who have limited English proficiency (LEP>-that is, they lack an 
adequate command of English reading or writing for their grade level. The schools were chosen 
via an extensive process of nomination and selection which is described in Section B of this 
chapter. All of them, however, are engaged in the task of reconfiguring education for the post- 
industrial era, and because they are intent on extra consideration to the needs and potential of 
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LEP students. Each chapter of this study describes a school’s effort to integrate these educational 
tasks by combining LEP program features with more gener; 1 restructuring. 

A. The LEP Student Population 

Limited English-proficient students, who constitute at least one-fourth, 1 and perhaps as many 
as three-fourths, 2 of language of language-minority students, face multiple challenges. According 
to the 1990 Census, more than 40 percent of LEP students are immigrants and are more than 
twice as likely as other students to be poor. While comprehensive data on the academic 
accomplishment of LEP students are not available, the sparse data extant suggest that they are 
more likely to get lower grades or drop out of school, and less likely to be accepted to college, 
than their English-fluent contemporaries. 3 

The vast majority (72 percent) of LEP students are concentrated in just six 
states — California, Florida, Illinois, New Jersey, New York, and Texas. New York and Texas 
each have more than a half a million, and California almost a million. 4 In California, about one in 
five students is classified as LEP. Though the most common native language of LEP students is 
Spanish, 24 of the 25 largest metropolitan areas had 10 or more non-English languages 
represented, with Los Angeles having more than 90. 5 

LEP students who do not progress beyond the basics offered in the early elementary school 
years — deciphering text, translating speech into written language, and manipulating numbers — 
risk falling behind in future grades. The later years of elementary school (grades 4 through 6) are 
a particularly crucial period for consolidating the fledgling skills acquired in the primary grades 
into a foundation of literacy that enables students to learn a wide variety of subjects during the 
rest of their schooling. Thus, LEP students who do not progress beyond the basics in these years 
to master English reading, writing and comprehension, as well as critical analysis and academic 
discourse skills, risk falling behind in future grades. Although data on the academic progress of 
LEP children are not available, a reasonable inference can be made from general data on language 
minority groups. By the time they reach high school, Hispanic students on average score three 

1 G AO/HEHS, Limited English Proficiency: A Growing and Costly Educational Challenge Facing Many School 
Districts, 94-38 (Washington, D.C.: United States General Accounting Office, January 1994). 

2 Numbers and Needs: Data from the 1990 Census of Population 4, no. 4 (July 1994). 

3 L. Olsen, Immigrant Youth in California Public Schools: Crossing the Schoolhouse Border (San Francisco: 
California Tomorrow, 1988); National Coalition of Advocates for Students, New Voices: Immigrant Students in 
U.S. Public Schools (Boston, MA: National Coalition of Advocates for Students, 1988); U.S. Department of 
Education, Language Characteristics and Academic Achievement: A Look at Asian and Hispanic Eighth Graders 
in NEIJi: 88 (Washington, D.C.: U.S. Department of Education, February 1992). 

4 Numbers and Needs: Data from the 1990 Census of Population 2, no. 3 (May 1992). 

5 GAO/HEHS-94-38, 1994. 
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